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INTRODUCTION 
There has been an increased focus on the importance of wellbeing over recent years and certainly 
COVID has brought this into sharper focus with the importance of maintaining our emotional and 
mental wellbeing.  It is timely therefore to consider how our schools work to support children and 
young people in this area. 
 
The timeliness of this work is further supported by the following three documents: 
 

 The Framework on Embedding a Whole School Approach to Emotional and Mental Wellbeing.  
This framework was issued in March 2021 and supports schools in reviewing their own wellbeing 
landscape, developing plans to address weaknesses and build on strengths, as well as support 
and complement the new national Curriculum for Wales, particularly the Health and Wellbeing 
Area of Learning and Experience. 

 Curriculum for Wales.  The curriculum sets out the four purposes which are the shared vision 
and aspiration for every child and young person.  Within the curriculum there is a greater 
emphasis placed on equipping children and young people for life, and on their wellbeing.  It is 
also an important vehicle for embedding the United Nations Convention on the Rights of the 
Child (UNCRC). 

 Additional Learning Needs and Education Tribunal ALN (Wales) 2018.  This is the legislative 
framework to improve the planning and delivery of additional learning provision, through a 
person-centred approach to identifying needs early, putting in place effective support and 
monitoring, and adapting interventions to ensure they deliver desired outcomes. 

 

This wellbeing report has been compiled following a scoping exercise undertaken during the Summer 
Term 2021 to determine the wellbeing approaches that are being used in Merthyr Tydfil schools to 
support pupil wellbeing, and to consider the impact of those approaches.   
 

WELLBEING DEFINITION 
Firstly, let’s consider a definition of ‘wellbeing’. 
 

Wellbeing is the extent to which learners feel safe and secure and how well they are becoming 
healthy, confident individuals who understand how to make healthy choices in a range of areas. 
 

The Social Services and Wellbeing (Wales) Act 2014 describes wellbeing as relating to any of the 
following: 

 Physical and mental health and emotional wellbeing 

 Protection from abuse and neglect 

 Education, training, and recreation 

 Domestic, family, and personal relationships 

 Contribution made to society 

 Securing rights and entitlements 

 Social and economic wellbeing 

 Suitability of living accommodation 

 Physical, intellectual, emotional, social, and behavioural development 

 “welfare” as that word is interpreted for the purposes of the Children Act 1989  



SCHOOL APPROACHES TO SUPPORTING WELLBEING 
As stated above, a scoping exercise was carried out in the Summer term of 2020/21 to determine 
wellbeing approaches used in Merthyr Tydfil schools. 
 
All 28 schools responded to the request for information about the approaches they use to support 
wellbeing and the impact of those approaches. 
 
Appendix 1 shows, in two tables, the range of approaches used in each school and the usage of each 
approach across all schools.  
 
It can be seen that no two schools use the same combination of approaches.  As pointed out by 
Caedraw Primary School, ‘a one size fits all doesn’t work for all pupils and their varying needs’. 
 
Other examples include Dowlais Primary School which is one of only three schools in Wales taking part 
in the Mini and Junior Duke awards.  More information can be found on this in Appendix 2. 
 
Seven schools are currently on their journey towards becoming a ‘Being-Well School’ through the 
InspireU initiative.  These schools are: 

 Pantysgallog Primary School  

 Dowlais Primary School 

 Ysgol Y Graig Primary School 

 Gwaunfarren Primary School 

 St Aloysius RC primary School 

 Gellifaelog Primary School 
 
Appendix 3 contains an article from Pantysgallog Primary school describing the initiative in the school. 
 
Greenfield School has taken the lead across the local authority in delivering Positive Behavioural 
Support (PBS) training and sharing the philosophy.  PBS is deeply embedded in Greenfield School 
systems and enables the school to ensure the successful inclusion of the most vulnerable pupils in the 
authority. 
 
Some schools have developed their own in-house (non-published/ non-commercial) activities to 
support wellbeing which reflect their unique community and cohort.  These are used in addition to the 
approaches identified in Appendix 1. 
 
Examples of in-house approaches can be found in Appendix 4.  
 

IMPACT 
Assessing wellbeing and measuring impact is complex.  Wellbeing frequently changes throughout the 
school day, within the week, term and throughout our lives.  Measuring wellbeing is therefore 
iterative. 
 

A number of schools stated that the impact of specific approaches to wellbeing is hard to measure or 
quantify.  The comments of these schools can be found in Appendix 5. 
 

In an attempt to better determine impact, a questionnaire was distributed to all schools.  This can be 
viewed in Appendix 6.  25 schools responded to the questionnaire.  
 

Both quantitative data (numbers) and qualitative information (subjective ‘stories’) were provided.  The 
quantitative data can be found in Appendix 7.   



The qualitative information in Appendix 8. 
 
Greenfield School’s Wellbeing data report is in Appendix 9. 
 
When asked to name the one approach that had made the most significant positive impact on 
wellbeing at their school, 15 schools found it hard to pinpoint one.  This supports the view that in 
many cases a combination of approaches can be most effective.   
 
OVERALL FINDINGS 
Of the schools that responded: 

 25 schools use at least three or more approaches to support wellbeing. 

 ELSA is used in every school. 

 The next most used approach is Boxall. 

 All schools have a FLO or EIO to support pupil wellbeing.  

 Schools use on average four different approaches. 

 The range of approaches used is between one and nine. 

 No two schools use exactly the same combination of approaches. 

 Some schools also use their own (non-published/ non-commercial) approaches. 

 Ten schools could name one specific approach when asked which approach they felt has had the 
most impact. Two named ELSA. 

 Seven schools are currently on their journey towards becoming a ‘Being-Well School’ through the 
InspireU initiative. 

 Nurture UK is used in five schools currently and planned for another six schools. 

 Three schools have wellbeing/nurture provisions. 

 100% of schools stated that wellbeing in their school is a whole school approach. 

 96% of schools stated that their approaches to wellbeing are having positive impact. 

 88% of schools stated that there is strong support for staff wellbeing at their school. 

 84% of schools include wellbeing in their school development plan. 

 88% of schools stated that wellbeing approaches and their impact are regularly monitored and 
reviewed. 

 
GOOD PRACTISE IS CONSIDERED TO BE WHERE: 

 There is a whole school approach to wellbeing.  

 There is a balance of universal and targeted approaches. 

 Interventions used have a sound evidence base. 

 There is an inclusive approach to ensuring good wellbeing for all learners, whilst ensuring that 
some learners may need additional support at different times and more targeted early 
intervention. 

 Schools use a range of strategies to support pupils who have specific needs relating to their 
wellbeing. 

 Approaches operate for a lengthy time and are embedded. 

 The school has policies and practices that ensure pupils make good progress in their learning. 

 The school’s ethos is that wellbeing is everybody’s business. 

 Schools have effective links with a range of outside agencies. 

 There is a nurturing culture, where positive relationships enable pupils to thrive. 

 The school has an inclusive community and ethos. 

 The school environment and facilities promote good health and wellbeing. 

 School leaders ‘walk the talk’ about supporting pupils’ health and wellbeing. 

 Staff have detailed knowledge about pupils’ health and wellbeing that influence policies. 

 Continuing professional learning for all staff enables them to support pupils’ health and 
wellbeing. 



 There is strong support for staff wellbeing. 

 A broad and balanced curriculum includes discrete, evidence-based  

 learning experiences that promote health and wellbeing. 

 Pupils are involved in the evaluation and development of their school’s work to support 
wellbeing. 

 Pupils have a good sense of belonging. 

 Pupils feel that staff care about them and listen to their views. 

 Pupils are healthy, confident individuals, ready to lead fulfilling lives as valued members of 
society. 

 The quality of relationships between staff and pupils and between pupils is good. 

 There are close partnerships with parents and carers. 

 
  



Appendix 1 – APPROACHES TAKEN AND USE OF APPROACHES 

 
 

Some schools have Family Liaison Officers (FLOs) who are trained in various approaches including 
trauma, anxiety and nurture.  FLOs also monitor attendance and liaise with local authority Education 
Inclusion Officers.  
 

The last column on the right shows schools with FLOs (box red) and those where the School Clerk 
undertakes this role (box amber).  
 

 
  



Appendix 2 – SCHOOL APPROACHES TO SUPPORTING WELLBEING 
 
DOWLAIS PRIMARY SCHOOL 
One of only three schools in Wales which is taking part in the Mini and Junior Duke awards.  The 
website linked here, About Capable Kids & the Junior Duke Award Scheme, describes the initiative:  
 

 

“We all hope that our children succeed in school, achieve good results and go on to do great 
things with their lives.  However, their general wellbeing and happiness plays a huge part in his or 
her future success.  For this reason, working on helping our children to develop their self-
confidence and independence from an early age is crucial.  The Mini and Junior Duke is there to 
help with that by giving children the opportunity to participate in a variety of new experiences.  It 
teaches them that it is good to ‘have a go’ and challenges them to learn new and varied skills 
from an early age.  By enrolling in the award, children will learn that you may not always succeed 
first time and that is okay.  This helps them to develop the resilience they will need throughout 
their lives.  This Award has been running in schools since 2007 and has helped thousands of 
children aged 6 to 12 to realise their abilities and, for some, to discover new talents and passions.” 

 
Appendix 3 – PANTYSGALLOG PRIMARY SCHOOL’S INSPIREU JOURNEY  
 
A copy of the work in the school can be found in the attachment below. 

 

Appendix 4 – EXAMPLES OF SCHOOL DEVELOPED APPROACHES 
 
Abercanaid Primary School and Pantysgallog Primary School both have a school dog. 
 
Two schools use physical activities to support wellbeing: 
Goetre Primary School 
“Get Goetre Going Initiative- Each class completed a daily physical activity. See examples below. 
Following lockdown, we were concerned about the lack of physical activity the children had been 
exposed to so started this initiative to emphasise the importance of exercise and the benefits it has on 
our own wellbeing.” 
 
 

 
 
  

https://juniorduke.com/about-us/


Abercanaid Primary School 
“AberCanFit allows upper Key Stage 2 pupils to lead in providing fun and engaging exercise activities for 
all pupils in the school.  We saw very positive results for the children leading AberCanFit and all pupils 
who participated.  Most children look forward to AberCanFit and teachers have noticed an increase in 
overall positive mood in the afternoons.  Since lockdown and restrictions in school we have noticed a 
decline in children fitness levels and overall active time while in school.  We are hoping to continue this 
in the Summer term as we can see it is needed for all our children to lead fit and healthy lives.” 
 

Bishop Hedley High School uses tailor-made programmes delivered by Learning Coaches.  ‘Currently 
60+ pupils are receiving intervention.  The work has pupil-centred practice at its heart, and it enabled 
us to fully understand the needs, wants and aspirations of our pupils.  Relationships have improved and 
because of this intervention there have been fewer referrals to outside agencies for support.’ 
 

 

Goetre Primary School has ‘Feel Good Fridays’ 
 

 

Ty Dysgu has ‘Wellbeing Wednesdays’ and ‘calm down boxes’ 
 

Ysgol Santes Tudful uses yoga and mindfulness sessions and has a dedicated ‘Cwtsh’ area. 
 

 

Pen Y Dre High School provided a diagram to show their whole school approach to wellbeing.  
 

 
 

Taff Bargoed Learning Partnership provided a detailed document outlining their universal, targeted, 
and additional provisions.  A copy of this can be found in the attachment below. 
 

 
 

At Abercanaid Primary School, staff wellbeing is supported through their ‘You’ve Been Mugged’ 
initiative. “’You've Been Mugged' is a lovely way of sharing joy and leaving a mug-filled surprise on 
someone's desk. Mugs can be filled with all kinds of goodies: from tea and sweet treats to bookmarks 
and pens. That person then refills the mug and “mugs” someone else!” 
 

 

21 schools state that there is strong support at their school for staff wellbeing.  
 

The whole school approach at Troedyrhiw Primary School is set out in the following graphic: 

 
  



Appendix 5 – VIEWS OF SCHOOLS ON MEASURING IMPACT  
 
Troedyrhiw Primary School 
It is very difficult to attribute impact to one initiative / project.  I believe a number of factors support 
improvements on pupils’ behaviour, attendance, exclusion rates, engagement, and achievement.  
Moreover, it is the ethos and culture of the school along with its daily practices that sustain positive 
impact on children’s wellbeing. 
 
Pen y Dre High School 
“My personal view…is it is very difficult to qualify the impact of each individual intervention against 
quantifiable tangibles...”   
 
To link the impact of an intervention directly to exclusion rates, reduced timetables, attendance, 
engagement, and achievement does not factor in all other influences on the pupil that could have 
significant impact, both negative and positively.  It is one small part of the holistic approach to Well 
Being at PYD.  The soft skills have a huge impact. 
 
I have no doubt whatsoever that the interventions implemented have a large impact on our learners, 
but they are not exclusive and the soft, unmeasurable, skills learners are exposed to across the school, 
generically, have equal impact.   
 
For example, three different “interventions” on a said pupil.  ELSA, Well Being Room (which is an 
ongoing support room) and Family Liaison Officer.  The support is comprehensive, and all logged and 
supplemented by empathetic, understanding teachers, therefore I find it difficult to qualify the impact 
directly.  We use PERMA to ascertain baseline Well Being before and after interventions but, again, I 
feel this can be misleading in terms of impact as they are one, single snapshot in a pupil’s life.  One 
moment in time, when in reality Well Being oscillates, day to day and hour to hour, constantly.  
Basically, the mood music at one given point in time, which could be influenced by something a 
circumspect as the weather. 
 
Cyfarthfa High School 
It is difficult to identify the specific contributions of these different interventions.  They bring different 
impact to different students.  We have some students where the use of ELSA is all they need to 
improve their wellbeing, but others where it has no impact at all.  We tend to find that some students 
need a combination of interventions. 
 
Cyfarthfa Park Primary School 
It is difficult to ascertain impact of ‘one’ particular wellbeing intervention, as most children with severe 
needs follow our graduated response of:  in class adjustments and class wellbeing focused sessions, 
ELSA: group then possibly individual or Sand therapy/Explosive pupils’ group then Music therapy or 
Play therapy depending on the issue. 
 

Perma, Boxall and SDQs are used as part of the identification process from different stakeholders’ 
perspectives: through this we identify which pupils to target and to identify ‘areas’ that need to be 
targeted. This process will continue to be refined next academic year. 
 

The school provided detailed quantitative data.  A copy of this can be found in the attachment below: 
 

   



Ysgol Rhyd-y-Grug  
The school submitted the following impact data relating to their use of ELSA:- 
 

Improvement in behaviour: The improvement in challenging behaviour in particular has developed 
very well.    
 

Reduction in exclusions:  Exclusions are currently at 0% and there have been no exclusions of any sort 
since 2015. 
 

Reduction in number of reduced timetables:  The need for reduced timetabling has been negated 
completely by the ELSA approach. 
 

Increased attendance: Attendance on average has improved at maintained the upward trend both pre 
and post pandemic levels. 
 

Increased engagement: All pupils on our ELSA program have been assessed as having greater levels of 
engagement both with face-to-face interaction, and during the blended learning lockdown period. 
 

Improvement in achievement: Yet to be fully verified by quantifiable data, but all indicators are 
positive that this is the case.” 
 
 

Appendix 6 – WELLBEING QUESTIONNAIRE  
 

A copy of the Wellbeing Questionnaire can be found in the attachment below. 
 

 
 
Appendix 7 – WELLBEING QUESTIONNAIRE – QUANTITATIVE DATA  
 

 
 
Appendix 8 – WELLBEING QUESTIONNAIRE – QUALITATIVE INFORMATION  
 

 
 
Appendix 9 – GREENFIELD SCHOOL PUPIL WELLBEING DATA PACK 2020-21 
 

 
 
Appendix 10 – GLOSSARY 
 

 


