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Appendix 2 

Merthyr Tydfil County Borough Council 
Self-Evaluation Report 

 
 

Question 1:  Outcomes 
 

Education Services 
 
SUMMARY STATEMENT 
 

1.1 How good are outcomes for the community? 

1.2 Is there evidence of continuous improvement or excellence in customer results? 

1.3 How has the service improved the wellbeing and attitudes towards learning of children and 
young people? 

 
REMEMBER:  

When completing your form, please try to be evaluative rather than descriptive and focus on the impact and 
outcomes for people and the environment.  In your evaluation identify what you consider to be strengths and 
areas for improvement and be brief, referencing the supporting evidence.  Responses should consider the 
requirement to demonstrate the five ways of working; (e.g.) capture the requirements and contributions of 
collaborative working arrangements etc. 

 
Question 1.1:  How good are outcomes for the community? 
 

EVALUATION: When answering the question, consider the following: 

• Wellbeing objectives; 

• Current performance, comparable data, trends 

• Historic results, benchmark data 

• Similar providers  
 

CURRENT POSITION 
This area of the evaluation framework is normally firmly rooted in qualitative data and trends over time. 
However, the Learning Department is unable to provide a full evaluation of standards and progress. This is due 
to the impact of the COVID-19 pandemic, which caused the suspension of inspections of schools and most other 
education providers between March 2019 and September 2021. It is also due to the lack of data about 
outcomes that can be compared over time as the pandemic caused changes to the way that qualifications were 
awarded and affected most other externally verified data that the Learning Department considers when making 
evaluations. 
 
Estyn Inspections 
Inspection performance across the school sector in Merthyr Tydfil is good. Of the registered education 
providers, only one has been inspected since 2017 and was judged to be good for standards. The many of 
primary schools inspected between 2017-2019 were judged to have good or excellent standards. Additionally, a 
minority of schools were asked to provide best practice case studies as a result. In the best schools, children 
made very good progress in literacy despite having a low baseline on entry. There was a strong focus on oracy, 
with most children listening attentively and becoming articulate, confident speakers by the end of Key Stage 2. 
The development of reading was progressive, with sophisticated development of skills.   
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In the majority of schools inspected, children developed their numeracy skills well and were able to apply these 
across the curriculum. Many developed their ICT skills effectively, developing a range of skills. In a minority of 
the schools inspected, progress in welsh, particularly beyond the classroom was a key area for improvement. In 
the Secondary schools, overall progress and standards were more variable and one school required follow-up. 
This school was removed from during the pandemic, thus improving quickly. 
 
Whilst there have been no Estyn Inspections in schools for the past two years, there are currently no schools in 
an Estyn category or requiring follow up. One school was removed from follow up just prior to the pandemic 
and another came out of monitoring during the pandemic. One secondary school was originally part of the 
Welsh Government pilot for schools causing concern however, when the pilot was reviewed as they were not in 
an Estyn category it was decided not to continue with these panels although they have remained part of the 
Corporate Improvement Panel (CIP)process.  
 
Standards and Progress 
Prior to the global pandemic, there was a downward trend in standards and progress overall. As a result, the 
learning department, together with a range of stakeholders, formulated the Raising Aspirations, Raising 
Standards Strategy as well as the CIP to raise and monitor standards and overall progress of schools.  
 
In partnership with the Central South Consortium, the local authority has continued to effectively challenge low 
expectations, low standards of attainment and poor quality leadership through regular monitoring, challenge 
and support framework. 
  
The CIP process has yielded visible progress in nearly all schools and enhanced the Local Authority’s knowledge 
of the issues that need supporting. The Local Authority and CSC work well to shape and provide enhanced 
support to schools with higher support needs.  
 
The local authority has used informal written warning notices to raise awareness and expectations in Governing 
Bodies and School leadership teams.  In 2019, two schools were given informal warning notices to improve. 
Seven schools were put forward for Corporate Improvement Panel over the last two years. Currently, two have 
made sufficient progress to be removed. Of these, two schools have made sufficient progress to no longer 
require a CIP. The LA has chosen to retain Corporate Panels for its secondary schools on a termly basis for three 
out of the four schools with Afon Taf retaining a half-termly panel due to its recent removal from Estyn follow-
up. 
 
As part of ongoing monitoring from IPs four of the five schools previously requiring support through a CSC led 
Performance Panel have made sufficient progress to return to the core level of support. There are currently 
three primary schools receiving additional IP support to embed the recent rapid improvements or to support 
leaders to manage recent changes. Currently the greatest risk schools are Goetre and the PRU. Specific reviews 
and interventions have taken place/ been scheduled respectively.  
 
Whilst face to face gathering of first hand evidence relating to learner progress has not been possible, the ways 
of working have been suitably adapted so that the local authority continues to have an accurate knowledge of 
the performance of schools, groups and pupils through a wide range of LA Services areas, regular case 
conferences, LA performance meetings, and through the role of the Improvement Partners.  
 
All schools have prioritised wellbeing in the last two years, and this, together with ensuring accurate self-
evaluation, has been a focus of the IP’s. The PIP noted that from professional discussions with schools, around 
half had re-evaluated their baseline and schools were evaluating well the impact of the pandemic. They 
reported that a significant number were now not reaching age related expectations and in particular, the 
foundation phase, Year 3, ALN pupils and those learners in receipt of free school meals were particular groups of 
learners whose progress had been impacted significantly by the pandemic. Through recent LA officer dialogue 
with Headteachers, all primary schools visited identified a need to assess the progress pupils had made and used 
a variety of assessment approaches. They noted weakening in pupils’ speech and language, listening and social 
skills.  



 

3 
 

As a result, schools have adjusted their planning and given targeted intervention to mitigate against the 
different areas of concerns around basic skills. In a very few schools, Wellcomm interventions were being used 
to support the deficit, whilst in one school, the curriculum had been adjusted to utilise more Voice 21 Oracy 
strategies. Additionally, schools were also using the outcomes of the work within the comparative judgement 
project to develop pupil’s next steps in learning. In the Welsh schools, the Headteacher identified nearly all 
pupils in the younger years had no language. The local authority has been successful in receipt of immersion 
funding for Welsh medium provision and this will be used to support intensive Early language development in 
the next few months.  
 
Supporting pupils’ wellbeing was a priority, and in many schools, leaders shared challenges in pupils’ social skills, 
anxiety and routine behaviours. In many primary schools, it was noted pupils were finding it difficult to listen to 
each other, pay attention and collaborate independently as they had previously. In a very few schools, 
difficulties were seen in relationships in Year 6 due to the lack of engagement with friends in lockdown. Many 
leaders identified a deterioration in a minority of pupils’ behaviour, for example, inability to follow instructions, 
questioning adults and moving from seats without permission. Within Secondary Schools, challenges have been 
noted in re-engaging Year 8 and 9 pupils, who have found the return to routines and school expectations more 
difficult. As a result of the impact of the pandemic, a working party involving primary schools. 
 
IP’s have made efforts to support schools own evaluation arrangements remotely looking at pupil work and 
supporting inset. At the end of the 2021 summer term, IPs worked with schools to review and evaluate their 
own school level self-evaluations of standards. This process suggested that many schools had a good 
understanding of standards in their own schools but too many also had unclear arrangements to inform 
planning for further progress or were unclear and inconsistent about the standards achieved by pupils. The LA 
and CSC recognised that this area was high risk and specific intervention was necessary. The Expectations 
project, as part of the Improvement, Evaluation and Accountability Framework is specifically targeting the 
known deficit. 
 
Early- Years- Flying Start Foundation Phase Profile Outcomes 
The Flying Start Early Years provision has a positive effect in supporting some of the most vulnerable children. 
This provision gives an opportunity for early intervention, with many children starting from a very low baseline. 
During 2020-21, 267 children applied for Flying Start childcare.  Of these 267 children, 1 child did not access 
childcare and 4 children only accessed for a short time, leaving before a final assessment could be undertaken.  
262 (100%) of the remaining children had initial and final assessments which were included in the FPP analysis.   
It is important to note that, due to the effects of Covid-19 and the associated lockdowns, 144 children (84 boys 
and 60 girls) missed an entire term of their Flying Start provision.  This means that 55% of the 2020/21 cohort 
were only able to attend childcare for a maximum of 2 terms and some of this time would have been subject to 
further closures at individual settings due to localised positive Covid-19 cases or periods of self -isolation.   
 
It is evident from the data that attendance at Flying Start settings was adversely affected by the pandemic.  
Many of the children included in this cohort would have been eligible for Flying Start childcare during the spring 
and summer terms of 2020 and therefore, it is important that we consider that attendance levels dropped to 
22% during the summer term 2020.  The academic year 2020-21 saw an average attendance of 67% across 
Flying Start settings in Merthyr Tydfil, with a low of 47% in January 2021. 
 
In 2020-21, 33% of children (87 children) including ALN & EAL achieved Outcome 1 or above in all 4 areas of 
development at final assessment.  This figure increases to 38% when ALN & EAL children are excluded.  This 
shows a decrease on 2018-19, where the figures were 43% and 47% respectively. 
 
The following data includes outcomes for children with additional learning needs and English as an additional 
language (EAL).  Assessment criteria and expected outcomes have been obtained from the Welsh Government 
Foundation Phase Profile Handbook (Compact Version).   
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Personal & Social Development, Wellbeing & Cultural Diversity 
44% of children (116 children) achieved expected outcomes (Gold or above) at initial assessment and 74% of 
children (195 children) achieved expected outcomes (Outcome 1 or above) at final assessment.   
Value added = 30% (a 6% decrease on 2018/19). 
 
Language, Literacy & Communication Skills 
34% of children (89 children) achieved expected outcomes (Gold or above) at initial assessment and 66% of 
children (173 children) achieved expected outcomes (Outcome 1 or above) at final assessment.    Value added = 
32% (a 2% increase on 2018/19). 
 
Mathematical Development 
15% of children (40 children) achieved expected outcomes (Gold or above) at initial assessment and 37% of 
children (96 children) achieved expected outcomes (Outcome 1 or above) at final assessment. 
Value added = 21% (a 14% decrease on 2018/19). 
 
Physical Development 
54% of children (142 children) achieved expected outcomes (Gold or above) at initial assessment and 80% of 
children (210 children) achieved expected outcomes (Outcome 1 or above) at final assessment. 
Value added = 26% (a 2% decrease on 2018/19). 
 
A decrease in the percentage of children achieving Outcome 1 or above at final assessment is evident across all 
skills ladders, apart from Oracy – Listening & Understanding, which saw a 1% improvement on 2018/19 figures.  
It is clear to see that Mathematical Development is the lowest area overall and that Pattern stands out as the 
lowest skills ladder, replicating results from 2018/19.   However, the skills ladders showing the most dramatic 
reductions compared to 2018/19 are Reciting & Sequencing Numbers and Counting.  This could be closely linked 
with the effects of lockdown, suggesting that during setting closures, children may have experienced fewer 
opportunities to listen to and engage with number rhymes and counting related activities.   
 
Literacy -Speech and Language 
The Local Authority fully recognises the need to give children and young people the best start and this is a key 
feature within the RARS. The Wellcomm Screening tool has been beneficial in supporting strong progress in 
tackling the significant language delay. Whilst screening was disrupted in the pandemic, the Flying Start team 
continued to engage well, making appropriate adaptations to support vulnerable groups eligible for Speech, 
Language and Communication screening. Prior to the pandemic, children who were referred for intervention 
made very good progress and during the pandemic, there was solid progress made. To aid progression and give 
learners the best start, the Wellcomm SLC toolkit was extended to Foundation Phase and Key Stage 2 in Autumn 
2020. Whilst screening was disrupted due to the pandemic, the majority of children have now been screened 
allowing progress to be measured going forward. 
 
Early Years- Flying Start 

• 94 children were referred via a request for opinion to the Flying Start SaLT by the ELD team, childcare 
settings and health visitors, with 76 receiving intervention. 21% achieved accelerated progress following 
the intervention. 

• In child care settings, 72% of children undertook initial screening and 80% took the final screening. The 
percentage of children with age appropriate SLC skills between initial and final assessment improved by 
27% 

• Between initial screening and final assessment, those children presenting as 2 or more sections below 
improved by 20%. However, this improvement is significantly lower than previous cohorts, which is a direct 
result of the pandemic with settings closed and a strong reliance on parents.  

• Of the 187 children screened on entry, 105 were boys and 82 were girls, 65% of boys screened on entry 
were at least 2 sections below their expected outcomes, compared with 37% of girls screened. 

• Flying Start boys who were at least 2 sections below their expected outcomes made 14% greater 
improvements between initial and final assessment than Flying Start girls. 
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• Likewise of the 150 children screened on leaving childcare, 87 were boys and 63 girls. 41% of those boys 
screened left at least 2 sections below their expected outcome, compared to 27% of girls. 

• The gap between gender for children achieving age appropriate outcomes on leaving childcare was 
significantly smaller with 37% of boys and 44% of girls. 

 
Primary School 

• During the autumn term 2020 1,156 pupils were screened with 86% of those pupils requiring targeted SLC 
support using the toolkit. These pupils were all rescreened in the summer term 2021 and during this period 
there was an overall 43% improvement of pupils achieving age appropriate SLC skills.  

• Across the Foundation Phase there was a 38% improvement with 54% of the 777 pupils re-screened 
achieving age appropriate scores in the summer term. Within Key Stage 2 there was a 52% improvement 
within the 379 pupils screened, with 64% presenting with age appropriate scores. 

• There were significant improvements (42%) in boys achieving age appropriate scores between the initial 
screening and summer 2021 screening. This was mirrored by girls with a 44% improvement.  

• All clusters saw considerable improvement between screening pupils in the autumn term and summer term 
following targeted packages of support offered by LSA’s to those pupils who presented as below age 
appropriate levels (green) 

 

Cluster Pupils showing improvement at age appropriate SLC 
skills 

Afon Taf 50% 

Bishop Hedley 57% 

Cyfarthfa 42% 

Pen Y Dre 34% 

 
Literacy and Communication 
Children and young people’s literacy and communication skills is a developing area and continues to receive 
focused attention and support. In 2016/17 as part of the Closing the Gap initiative in CSC Voice 21 was 
introduced into a number of schools across Merthyr Tydfil. Due to changes in officers this was never fully 
evaluated but was taken on pre-pandemic as a focussed literacy programme across the authority along with the 
vocabulary work. 
 
To support the element of improving teaching, in partnership with Merthyr College the Outstanding Teacher 
programme was further rolled out and across the Borough there are a number of trained trainers who 
effectively use this programme to coach teachers within their own school and cluster schools. A bespoke 
professional learning programme with linked coaching and mentoring sessions has been developed to aid 
schools and cluster to plan and deliver effective oracy provision. Many schools engaged positively with this 
bespoke programme despite the challenges of school closures, however it was decided that due to 
unprecedented pressures faced by schools and staff the programme should be paused until Autumn 2021.  
 
All four secondary schools and 20 of the 22 primary schools are undertaking a comparative judgement project 
linked to writing.  Across CSC, 31 secondary schools and 97 primary schools have taken part.  The project is in 
the early stages and thus it is too early to make a judgement on impact.  The initial baseline indicates that 
writing within the authority is a real cause for concern across all age groups and phases. 
 

• Year 7   
o 3 of the 4 secondary schools are below the regional average  
o All secondary schools are below the chronological age by between 9 months and 2 years and 2 

months.  

• Year 8  
o 3 secondary schools completed the year 8 assessment  
o 2 of the 3 secondary schools are below the regional average  
o All three secondary schools are below the chronological age by between 1 year and 2 years and 4 

months.  
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• Year 9  
o 2 schools completed the year 9 assessment 
o One secondary school was below the regional average   
o Both schools are below the chronological age by between 2 months and 2 years and 4 months.  

• Year 3  
o 2 of the 18 funded schools did not complete the year 3 task 
o 11 schools are below the regional average  
o 5 schools are at or above the regional average 
o 3 schools have an average writing age in line with chronological age  
o The 13 schools below the chronological age range between 1 month and 1 year and 3 months 

 
In the very few schools where support for Literacy has been brokered by the IP’s with the strategic team, as a 
result of individual schools improvement priorities, progress has varied between strong and satisfactory. In one 
supported school, the strategic team report that many pupils demonstrate effective writing skills in a range of 
writing genre. Many teachers plan successfully for the development of pupils’ writing skills using the ‘Get 
Writing’ process. Procedures to raise standards of writing in the school are well-planned and co-ordinated. 
Subject leaders provide effective support to staff and are successful in bringing about improvement. In another 
school which had a recommendation for improvement, the strategic team report, there is greater consistency in 
literacy provision across the school with revised literacy curriculum planning providing raised expectations of 
standards and improved progression between year groups.  
 
Numeracy  
In the minority of schools which are receiving support from the strategic team, nearly all have made effective 
progress in developing standards of leadership and in school wide development of mathematics 
pedagogy. However, where progress has been less pronounced, for example in strengthening knowledge and 
skills in the use of manipulatives, and in medium to long term curriculum mapping, intensive support is 
ongoing.  
 
Digital learning  
In the very few schools where additional support was provided for the development of digital competence, 
schools made satisfactory progress.  Further bespoke support is planned from the Autumn term. 
  
Progress Key Stage 2- 4 
Progress from Key Stage 2-4 is a priority for improvement and the subject of the Expectations project.  
 
In summary there are gaps in gender, eFSM and ALN pupils, where pupils assessed at the same level at KS2 
don’t perform as well at KS4, however the EAL and non- white British pupils are performing much better.  
 
There is a level of consistency in progress across all three core subjects, with numeracy performing slightly lower 
than literacy and Science. Due to different assessments arrangements, it is not possible to make comparisons or 
identify trends.   
 
English/Literacy 

• The average literacy points score and grade increased significantly in 2020 but remained generally 
consistent in 2021; 2019-44%; 2020-60%; 2021-55% 

•  A minority of pupils who achieved Level 4 at Key Stage 2, on average achieved a D grade at Key Stage 4 

• Just under half of those pupils who achieved Level 5 at Key Stage 2, on average achieved a B grade at Key 
Stage 4 in 2020 and 2021 

• All pupils achieving level 4+ achieved at least a G grade (2% being queried) 
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Maths 

• The average numeracy point score has increased slightly in 2020 from 2019 and was generally consistent in 
2021. 2019- 32.5; 2020-36.00; 2021-35.3 

• The average grade has increased from an E to a D since 2019 

• Just under half of those pupils who achieved Level 5 at Key Stage 2, on average achieved a B grade at Key 
Stage 4 in 2020 and 2021 

• Nearly all pupils achieving level 4+ achieved at least a grade G 
Science 

• The average science point score has increased slightly in 2020 from 2019 and was generally consistent in 
2021. 2019- 34; 2020-37; 2021-36.3 

• Just under half of those pupils who achieved a Level 5 at KS2, on average achieved a C at KS4 

• Nearly all pupils achieving level 4+ achieved at least a grade G in a science GCSE 
 
Overall Standards and Progress at Key Stage 4 
Over the last three years, including 2021, there have been three different national assessment systems - 
examination, Teacher Assessed Grades with national Algorithm (then removed) and Centre Determined Grades 
with moderation and standardisation.  
 
In 2021, for KS4 qualifications schools provided Centre Determined Grades in place of traditional examinations. 
Qualifications for Wales and the Welsh Joint Education Committee set out the framework for teachers to use to 
submit individual pupil grades on each examination course. Grades were awarded by the WJEC based on each 
centre’s submission. The WJEC provided guidance and support. The assessment framework set in place a 
standardisation and moderation process to support teachers and centre assessment of a pupil’s submitted 
grade. The process set a ‘toleration limit’ of variation in school assessed grades based on a school’s prior 
performance as well as other variables. If a school went beyond the toleration levels, further evidence had to be 
submitted to the examination board. 
 
Before the pandemic, standards at the end of Key Stage 4 were unsatisfactory. 

• Capped 9 Points Score (3+6) was just over 40 points below that seen nationally, which was three-quarters 
of a grade below the national average for each subject. 

• The average literacy points score for the local authority was 4.3 points below the Wales average. 

• The average numeracy points score for the local authority was 4.7 points below the Wales average. 

• The gap in performance of the average science points score between local authority and Wales was slightly 
smaller than that seen for literacy and numeracy but was still over 4 points (4.1 points). 

• Local authority performance for the Welsh Baccalaureate Skills Challenge Certificate (WB SCC) was nearly a 
whole grade (5.6 points) below the national figure. 

• Fischer Family Trust (FFT) contextual value added (CVA) data illustrated that that many of the high schools 
perform well in relation to each of the interim performance measures with one high school performing 
exceptionally well. However, when comparing modelled outcomes against similar schools, with the 
exception of science, the local authority performs lower than expected. 

• Compared to other local authorities, performance at the Capped 9 Points Score the lowest in Wales and 
was 20.7 points lower than the nearest local authority.  

 
For the last two years schools have experienced significant disruption because of the pandemic. School closure 
and distance learning has created many challenges for all schools. Also, when schools did return for partial and 
full re-opening many cohorts and classes still experienced disruption because pupils had to isolate. Each school 
therefore experienced its own unique challenges. 
 

This overarching summary has been produced through individual discussion with each school, as well as from a 
desk-top analysis by the Improvement Partner of individual schools’ high-level summaries of pupil 
outcomes. Schools have produced these summaries to clarify the next steps in their improvement journey. The 
next steps are recorded on the school Development Plan 2021/2024. 
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The IP in this analysis has focused on the main Key Performance Indicators used across all mainstream 
secondary schools in Wales.  The indicators used in this summary are made up of the current indicators such as 
Capped 9 score and Average Points Scores in Literacy, Numeracy and Science as well as previous KPIs measures 
such as the Level 2 Plus (5 GCSES at C grade and above, including English language and Maths). Pupil outcomes 
within the KPIs have been analysed by specific priority groups and three-year trends. 
 
The key findings/themes are 

• All schools are able to articulate in a highly effective manner the progress and standards of their cohorts, 
giving specific examples of support given to enable pupils to achieve in line with their school set targets. 
Where this has not been the case, all schools are able to give detailed explanations.  

• The gap between the LA and Wales in English language has narrowed from 12.3 percentage points to 10.4 
percentage points and in English literacy from 21.6 percentage points to 18.7, however, both are still below 
the Welsh averages. As a result, support for English teams in two of the four secondary schools has been 
brokered to support raising attainment in English language in line with the RARS.  

• The average numeracy point score has improved at a greater rate than other indicators and is now above 
the 2019 Wales averages 

• Despite the pandemic, most schools were able to make sure most pupils were able to provide sufficient 
evidence to grade and leave school with qualifications.  In three out of four schools, no pupil left without a 
qualification and at Level 1, in three out of the four schools, they achieved 100%.   

• The gap between non-fsm and fsm has narrowed but has fluctuated. EFSM boys across many schools are 
achieving less well than girls.  

• The ambition outlined in the RARS strategy can be seen with improvements in the number of pupils 
achieving A*/A. This has been an area of improvement work. 

• Pupils identified as Additional Learning needs have achieved well in making progress from their starting 
points. They are making good progress in line with targets and expected outcomes identified on their 
Individual development plans as well as baseline assessment data. 

• The performance of EAL and CLA pupils is variable due to the low numbers involved.  

• The Gender Gap has fluctuated and widened this year across schools but the three-year trend across most 
schools is narrowing. Boys (middle to low ability) are preforming less well than girls. This is an emerging 
theme.  

• Despite improvements, the local authority performance in most key indictors is still below the 2019 Wales 
averages 

 
Welsh 
Welsh language skills are developing with a focus in schools on Siarter Iaith and Cymraeg Campus. Currently, 
three schools have achieved the Silver Siarter Iaith, one school has achieved the Gold Cymraeg Campus and nine 
schools have achieved the Bronze Cymraeg Campus award.  
 
Due to the repurposed work in this area, it is difficult to evaluate progress and continuity in learning. However, 
at Key Stage 4, outcomes in second language Welsh for 2020 and 2021 are in line with Welsh averages. In half of 
the schools, outcomes were above Welsh averages. 
 
NEETs 
Standards for NEETs are good.  In 2020, the LA was one of only two local authorities across Wales that had no 
young people with an ‘unknown’ destination.   Whilst the NEET figure rose to 2.7%, when combining these 
figures, the performance of the authority remains good. The indicative NEETs figure for 2021 is 1.4% which 
would be a significant improvement from 2020. 
 
The percentage of young people on EOTAS programmes becoming NEET has decreased from a spike of 26% in 
2019 to 17.7% in 2020, which brought the figure back in line with that seen in 2017 and the indicative figure for 
2021 is 19%.  This means that over 80% of our most vulnerable young people achieve a positive destination post 
school.  
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Each year, around 90% of young people categorised as ‘high risk NEET’ through vulnerability profiling make a 
successful transition into a post 16 destination. 
 
Youth Service 
The Youth Service consistently performs above the Wales Average for qualifications achieved.  In 2018-2019 this 
was identified as 14% with the Welsh Average at 10% and rose to 23% in 2019-2020 and 14% in 2020- 
2021.   However, no Wales average is currently available to benchmark this performance as the data for the last 
two years is unpublished. 
 
The percentage of the 11-25 year old population engaging with the youth service is good and, due to the 
inclusion of newly commissioned provisions, rose from 21% in 2017-2018 to 36% in 2019-2019, with the Wales 
average at 16% and 15% respectively.  The figure was 29% for 2019-2020 and over the period of the pandemic in 
2021-2021 decreased to 21%.  However, no Wales average is currently available to benchmark this performance 
as the data  for the last two years is unpublished. 
Accreditation outcomes for targeted youth services are good with most young people achieving qualifications if 
they have completed the programmes of learning. 
 
Destinations 
Nearly all pupils access the next pathway in their learning and training through the partnership working with 
Merthyr College and LA Secondary Schools.   

• Nearly all pupils move on to further education, training or employment that is appropriate for their ability, 
interests and previous performance.  

• The college enrolled a total of 446 learners from the Merthyr Tydfil schools for 2019 entry. This 
represented 83% of the total year 11 population. The numbers and percentages of learners enrolling by 
level of study were as follows: 

• 115 learners enrolled on A level programmes  

• 128 learners enrolled on a level 3 vocational programme  

• 82 learners enrolled on a level 2 prograamme  

• 120 learners enrolled on a level 1 programme 
 

A further 13 learners enrolled on a Work Based Learning programme with Tydfil Training.  
  
Level 1 learners  
120 Merthyr Tydfil learners enrolled on a level 1 programme of study at the college in 2019. Of these learners, 
109 successfully completed their studies with 75% progressing on to level 2 programmes at the college in 
September 2020. 24% of learners progressed on to a level 3 programme here at the college in September 2021.  
 

Level 2 learners  
82 Merthyr Tydfil learners enrolled on a level 2 programme of study at the college in 2019. Of these, 72 learners 
successfully completed their studies in the summer of 2020. 28% of learners progressed on to a level 3 
qualification in September 2020 with all learners now continuing on their qualification this year.   
 

Level 3 Vocational learners  
128 Merthyr Tydfil learners joined the college in September 2019 to study on a two year Level 3 vocational 
programme. Of these learners, 115 progressed on to the second year of their course in September 2020 and the 
completed their programmes in the summer of 2021. Of the 115 learners completing:  

• 45% achieved the highest Distinction Star and Distinction grades  

• 18% achieved a MERIT grade  

• 37% achieved a PASS grade  
 
  



 

10 
 

A level learners  
115 Merthyr Tydfil learners joined the college in September 2019 to study on a two year A level programme. Of 
these learners, 101 successfully completed their A level programme with 11 learners transferring over to a 
vocational qualification at the college in 2020. Of the 101 learners successfully completing their programme this 
summer: 

• 41% achieved the highest grade A*-A grades  

• 81% achieved a grade A*-C 

• 100% of learners achieved a grade A*-E pass  
 
2020/2021 
As at the end of October 2021, the college had enrolled a total of 482 learners from the Merthyr Tydfil schools. 
This equates to 84% of the total year 11 cohort and is higher than the number of learners enrolling in 2020 (467 
(83%)) and in 2019 (460 (83%)).  

• 138 learners have enrolled on A level programmes. This compares to 120 for 2020 entry, 115 in 2019 and 
130 in 2018.  

• 146 learners have enolled on level 3 vocational programmes in 2021, this compares to 157 learners in 2020, 
129 learners in 2019 and 199 learners in 2018.  

• 72 learners have enrolled on level 2 vocational programmes in 2021, this compares to 71 learners enrolled 
on level 2 programmes in 2020, 82 learners in 2019 and 70 learners in 2018 

• 116 learners enrolled on level 1/entry level 3 programmes in 2021. This compares to 117 in 2020, 120 
learners in 2019 and 85 in 2018.  

Of the 13 year 11s in 2020/21 who were Electively home educated, 11 had confirmed destinations. The EHE 
team work well with Career Wales to support post 16 pathways. 
 

GOOD PRACTICE 
Throughout the last two years the schools, with the support of the Local Authority, have gone above and 
beyond to support every child and their families whom they serve. In the data there are some extraordinary 
individual stories of how each school achieved outstanding results for their pupils as well as keeping them safe 
and secure. These extraordinary stories exemplify the passion, moral purpose and commitment of the schools. 
Of all the outcomes, this is the most important; schools in the face of an enormous challenge cared for and 
protected their pupils. 
 
Case Study Example 
It has long been recognised that well-developed speech, language and communication (SLC) skills are 
fundamental to a child’s ability to form and maintain relationships and are essential to securing a wider range of 
outcomes including behaviour and mental health, school readiness and employability. It is well evidenced that 
children from socially deprived backgrounds are more likely to experience delays therefore support to develop 
children’s language and communication is critical to reducing long term health and educational inequalities.  
 
In response to an independent review into children’s SLC skills in Merthyr in 2014, Flying Start invested in the 
WellComm Screening Toolkit. The WellComm screening tool identifies children’s speech, language and 
communication needs from 6 months – 11years and provides strategies and interventions for children 
experiencing communication delays.  Early performance data from the WellComm screening in 2015-16 
indicated that the level of children’s language delay was significant with up to 71% of children across the age 
ranges 18 months – 2 years showing delays. This instigated a wider independent review of the support available 
for children’s early language development across Merthyr Tydfil in 2016.  
An early language development pathway and graduated response has allowed all early years professionals to 
ensure that all Flying Start children have the opportunity to improve their SLC skills, the impact of which is 
measured using the WellComm toolkit at 20, 24 and 36 months.  Performance data for those children 
undergoing all 3 screens has shown that significant improvement can be made when adopting a whole sector 
approach.  
  



 

11 
 

 

Children presenting as age appropriate at age using WellComm screening 
 

 18-20 months screen 24 month screen 36 month screen 

2015/16 43% 29% 49% 

2016/17 36% 24% 61% 

2017/18 23% 23% 61% 

2018/19 27% 21% 58% 

2019/20 No data available 

2020/21 34% 10% 44% 

 
The data presented has informed the Early Years team at Merthyr to focus on SLC across the sector from pre-
birth through to transition into nursery class. To ensure continuity between the early years and schools and to 
allow the LA and schools to inform and track pupils SLC skills all children attending an early years setting and all 
pupils in primary schools will now be screened at least annually, allowing the monitoring of trends and ensure 
that appropriate SLC interventions are in place. 
 

AREAS FOR DEVELOPMENT 

• Continue to challenge the performance of our secondary schools through Corporate Performance Panels 
and CSC School Improvement Forums. 

• Improve the performance of all pupils, particularly that of boys, in all of the key indicators 

• To ensure that within RRRS plans for schools there will be clear reference to improvement to show how 
they are going to support learning post pandemic 

• Continue to improve pupils’ literacy skills across schools, embedding approaches already in place such as 
Voice 21, developing oracy strategies 

 

PRIORITIES FOR IMPROVEMENT 

• To improve standards for all learners as set out in the RARS strategy in particular  
o A*-A at GCSE 
o efsm boys at KS3/4 
o Literacy for boys across the 3 out 4 secondary schools 
o Literacy levels for all learners leaving primary 

• To develop a common understanding of progress as part of the Expectations project. 
 

Question 1.2:  Is there evidence of continuous improvement or excellence in customer results? 
 

EVALUATION: When answering the question, consider the following: 

• Trends over time; 

• Different community groups; 

• Outcomes for individuals and families; 

• Contextual information 
 

CURRENT POSITION 
The Learning Department is unable to provide a full evaluation of continuous improvement or excellence in 
customer results. This is due to the impact of the COVID-19 pandemic, which caused the suspension of 
inspections of schools and most other education providers between March 2019 and September 2021. It is also 
due to the lack of data about outcomes that can be compared over time as the pandemic caused changes to the 
way that qualifications were awarded and affected most other externally verified data that the Learning 
Department considers when making evaluations, such as school attendance, school exclusions and post-16 
learner destinations. 
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Gender 
Pre-pandemic 

• In 2018/19; girls continued to outperform boys in Personal & Social Development, Language Development 
and Physical Development. However, in Mathematical Development, boys have bucked the trend. In 2018-
19, the percentage of boys achieving Outcome 1 or above at final assessment is 5% higher than the 
percentage of girls where as in 2017/18 boys lagged behind by 2%. 

• At the end of the Foundation Phase, a decrease in the performance of boys has led to a significant increase 
in the gap in performance between boys and girls for the Foundation Phase Outcome indicator, this gap is 
larger than the gap at a national level. The attainment of girls is above the national average. 

• At the end of Key Stage 2, the gap in performance between boys and girls has increased in the most recent 
years for nearly all performance measures at both the expected level and above expected level. 

• At the end of Key Stage 3, the gap in performance between boys and girls has increased for the CSI in the 
most recent year. The gap in performance has narrowed for the majority of performance measures for the 
core subjects at the expected level and above expected levels (L6+ and L7+). 

• At the end of Key Stage 4, the gap between the performance of boys and girls at the Capped 9 points score 
is greater than at a national level. 

 
Wellcomm Speech and Language 

• In Flying Start, SLC, of the 187 children screened on entry, 105 were boys and 82 were girls, 65% of boys 
screened on entry were at least 2 sections below their expected outcomes, compared with 37% of girls 
screened. 

• Flying Start boys who were at least 2 sections below their expected outcomes made 14% greater 
improvements between initial and final assessment than Flying Start girls. 

• Likewise of the 150 children screened on leaving childcare, 87 were boys and 63 girls. 41% of those boys 
screened left at least 2 sections below their expected outcome, compared to 27% of girls. 

• The gap between gender for children achieving age appropriate outcomes on leaving childcare was 
significantly smaller with 37% of boys and 44% of girls. 

 
At Key Stage 4, over the last two years, the gender gap has fluctuated and widened in 2021 but the three-year 
trend is generally narrowing. Boys (middle to low ability) are preforming less well than girls. This is an emerging 
theme. 
 
The gender difference is less than the Welsh average at A*-A but larger than the WA at A*-C. At A*-C the gender 
difference has increased in MTCBC over the last 3 years compared with a decreasing difference nationally.  
 
Eligible for Free School Meals 
Pre-pandemic 

• Pupils eligible for free school meals (eFSM) are outperformed by those not eligible (nFSM) at each key 
stage. 

• The gap in performance between eFSM and nFSM pupils has increased in the most recent year for the FPOI. 
This is due to the performance of eFSM pupils falling at a faster rate than nFSM pupils. 

• At key stage 2, the gap in performance between eFSM and nFSM pupils has decreased for the majority of 
performance measures at the expected level, however the gap has increased for nearly all measures at the 
above expected level. 

• At key stage 3, the gap in performance between eFSM and nFSM pupils has increased for CSI in the most 
recent year. However, the gap has narrowed for most performance measures at key stage 3 at all levels of 
performance. 
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• At key stage 4, the performance of eFSM pupils in the LA is positive when compared to the performance of 
eFSM nationally, with the LA exceeding the National average for Science and Literacy average points. The 
performance seen in Capped 9 Points Score and Numeracy measures is within 2.4 points of the national 
averages for these measures, and Welsh Baccalaureate Skills Challenge Certificate being 3.1points below 
the national average. However, the performance of nFSM pupils is on average half a grade below that seen 
nationally for each of the five interim performance measures. The gap in performance between eFSM and 
nFSM is narrower for the LA than seen nationally for all five new performance measures. 

Current 

• At Key Stage 4, the difference between pupils entitled and not entitled to FSM is less than the Welsh 
average at both A*-A and A*-C but has increased since 2019.  

• Within this national priority group there is an emerging theme that EFSM boys across many schools are 
achieving less well than girls. 

 
Learners with English as an Additional Language 
Pre-pandemic 

• English as an Additional Language (EAL) children attending Flying Start settings did not progress in line with 
their non-EAL peers.   

• At Foundation Phase, EAL pupils, categories A and E, do not perform as well as pupils who have English or 
Welsh as a first language.  All other EAL pupils perform better than non-EAL pupils. 

• At Key Stage 2, EAL pupils, categories A and B, do not perform as well as pupils who have English or Welsh 
as a first language.  All other EAL pupils perform better than non-EAL pupils. 

• At Key Stage 3, EAL pupils, pupils in category A do not perform as well as pupils who have English or Welsh 
as a first language.  All other EAL pupils perform better than non-EAL pupils. 

• Pupils with EAL (Categories A-E) performed better than non-EAL pupils in the Capped 9 points score at KS4, 
389.15 compared to 308.2. 

Current 
The EAL Immersion class opened on Sept 13th 2021 and has pupils attending daily from Cyfarthfa, Pen y Dre and 
Bishop Hedley High Schools and Gwaunfarren, Coed Y Dderwen, Twynyrodyn, St Marys and St Illtyd’s  Primaries. 
On average there are 25 pupils attending per week. Progress data for these pupils will be available at the end of 
term. 
 
The overall progress for EAL pupil’s language acquisition is good. Despite the difficulties of the pandemic, in 
November 2020, there were 439 pupils who were in the A-D language level for EAL and 40% of these pupils 
improved their language level. 44% were in the A-B language level and 33% of these improved their level. The 
pupils had just returned to school from the first lockdown and as such, this will have had an effect on their 
overall progress. However, in June 2021, there were 438 pupils in the A-D language level and 75% of these 
improved their level.  There were 172 pupils in the A-B language level and 69% of these improved their level.  
 
With EAL pupils, there is a varying picture across each school. In one school an EAL pupil achieved 13A*/ As. In 
another, EAL learners this year have not achieved as well as in other years. 
 
Minority ethnic groups 
Pre-pandemic 

• At Foundation Phase, pupils from ethnic groups other than white British make up 10.8% of the cohort, 5.0% 
of which are Polish.  On the whole pupils from an ethnic minority do not perform as well as pupils from a 
white British ethnic background.  78.4% of Polish pupils achieved the FPOI compared with 78.6% of white 
British pupils. 

• At Key Stage 2, pupils from ethnic groups other than white British make up 8.2% of the cohort, 4.4% are 
Polish. On the whole pupils from an ethnic minority perform better than pupils from a white British ethnic 
background.  91.2% of Polish pupils achieved the CSI compared to 87.9% of white British pupils. 

• At Key Stage 3, pupils from ethnic groups other than white British make up 7.7% of the cohort, 3.2% of 
which are Polish.  On the whole pupils from an ethnic minority perform better than pupils from a white 
British background. 100% of Polish pupils achieved the CSI compared with 87.5% of white British pupils. 
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• At Key Stage 4, pupils from ethnic groups other than white British make up 7.4% of the cohort, 3.3% of 
which are Polish.  On the whole pupils from an ethnic minority perform better than pupils from a white 
British ethnic background.  The Capped 9 points score for pupils from an ethnic minority is 350.6 compared 
with 311.4 for white British pupils.  Pupils from a Polish ethnic background performed better with a Capped 
9 points score of 357.1. 

 
Learners with Special Education Needs (SEN) 
Pre-pandemic 

• Pupils identified with Special Educational Needs (SEN) are outperformed by pupils not identified with SEN 
at all key stages.  

• At foundation phase, 52.3% of school action pupils achieved the foundation phase outcome indicator, 
39.7% of school action plus pupils and 8.3% of statemented pupils, compared with 92.2% of pupils not 
identified with SEN. When compared with national figures, pupils identified with School Action and School 
Action Plus within Merthyr Tydfil CBC perform better than pupils identified nationally. 

• At key stage 2, 70.7% of school action pupils achieved the core subject indicator, 55.1% of school action 
plus pupils and 22.7% of statemented pupils, compared with 98.1% of pupils not identified with SEN. Pupils 
identified with at School Action perform in line with national averages, however pupils at School Action 
Plus and Statemented pupils within Merthyr Tydfil perform above national averages. 

• At key stage 3, 83.1% of school action pupils achieved the core subject indicator, 58.8% of school action 
plus pupils and 7.1% of statemented pupils, compared with 98.7% of pupils not identified with SEN. When 
compared with national figures, pupils identified with School Action and School Action Plus within Merthyr 
Tydfil CBC perform better than pupils identified nationally. 

• At Key Stage 4, pupils identified at school action achieved an average Capped 9 points score of 300.7, 
school action plus achieved 229.4 and statemented pupils achieved 74.5. Pupils not identified as SEN 
achieved an average Capped 9 points score of 363.0. Pupils at all levels of special educational needs 
perform below national averages 

Current 
At Key stage 4, Pupils with identified ALN challenges have achieved well in making progress from their initial 
starting points and whilst they may not have achieved threshold KPIs, they are still making progress in line with 
targets and expected outcomes identified on their IDPS as well as baseline assessment data. 
The difference between pupils with and without SEN is less than the Welsh average at both A*-A and A*-C but 
has increased since 2019. 
 
Children Looked After 
Pre-pandemic 
The performance of Children Looked After is variable due to the small number of pupils within the cohort.  

• 40% of Children Looked After achieved the FPOI compared with 78.3% not looked after. 

• 92% of Children Looked After achieved the CSI compared with 88.0% not looked after. 

• 36% of Children Looked After achieved the CSI compared with 87.5% not looked after. 

• The Capped 9 points score for Children Looked After was 144.5 points. It should be noted that 4 pupils 
within this cohort, given their significant learning needs, were not entered for qualifications that are 
recognised by the capped 9 performance measures, however each of these 4 pupils achieved entry 
level/Essential Skills Wales qualifications.  Only 1 CLA pupil within the cohort failed to achieve any 
qualifications, this was as a result of social, emotional, behavioural difficulties and disengagement in year 
11. It should be noted that 28% (5 out of 18) of this cohort had a statement of special educational needs. Of 
this cohort, 3 attended a special school setting, 1 attended a learning resource base in a mainstream setting 
and 1 attended an SEBD residential setting as a day pupil. Of the remaining cohort, 77% were placed on the 
SEN code of practice at SA or SA+. 17% (3 out of 18) of the cohort accessed special tuition due to long 
standing concerns regarding engagement and behaviour. It should be noted that 22% (4 out of 18) of the 
cohort were accommodated in key stage 4, 3 of these pupils had long standing issues with regards to 
behaviour, engagement and attendance. 
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Most CLA achieve a range of accredited qualifications and are supported well into post 16 provisions, Further or 
High Education and the workplace.  
 
Young people leaving care having every opportunity to positively fulfil their ambitions and reach their personal 
goals in life is a key area of delivery for the action plan. Our Pathway to Work is essential in delivering on this 
intent. The programme is currently engaging 44 young people, 16 of these young people have gained 
employment, 7 are in college, 1 is accessing higher education, 6 are accessing bespoke training to enter a 
specific area of work such as gaining the CSCS and a further 3 are accessing an apprenticeship or signed up with 
an agency. The Pathway to Work will continue to be a priority area of development. 
 
Gypsy Traveller 
Pre-pandemic 

• 20% of Gypsy Traveller pupils achieved the FPOI. 

• 33% of Gypsy Traveller pupils achieved the key stage 2 core subject indicator. 

• 25% of Gypsy Traveller pupils achieved the key stage 3 core subject indicator. 

• At key stage 4, the average Capped 9 score for Gypsy Traveller pupils is 202.3 
Current 
The performance of Gypsy Traveller children is variable due to the small number of pupils within the cohort. 
 
Learners with low attendance 
Pre-pandemic 

• In line with the national picture, the percentage of pupils achieving key indicators decreases as their 
attendance decreases. 

• At Foundation Phase, 62.4% of pupils with attendance below 90% achieved the foundation phase outcome 
indicator compared with 81.1% of pupils with attendance of 90% or above. 

• At Key Stage 2, 78.1% of pupils with attendance below 90% achieved the core subject indicator compared 
with 90.4% of pupils with attendance of 90% or above. 

• At Key Stage 3, 83.0% of pupils with attendance below 90% achieved the core subject indicator compared 
with 89.0% of pupils with attendance of 90% or above. 

• At Key Stage 4, pupils with attendance below 90% achieved a Capped 9 points score of 240.7 compared 
pupils with attendance of 90% or above who achieved a score of 336.8. 

 
Academic achievement for August 2021 for those in receipt of the LA’s tuition exceeded school-based targets, 
and nearly all were supported into appropriate post 16 destinations, most at Merthyr College and a few into 
work based learning and employment. 

• The Special tuition provision, Dysgu Newydd catered for 14 pupils that were placed on the package either 
as a result of permanent exclusion or to avoid exclusion from the PRU/ mainstream school.    100% of 
learners achieved at least 1 qualification. This matched the previous year.   

• 20 out of 22 achieved 5 or more Level 1 qualifications - 91%. This was an increase over the previous year.  

• 100% of learners achieved at least one Level 2 qualification. This matched the previous year.   

• 75% achieved A*-G in English. This was 20% lower than previous year but reading ages were considerably 
lower, as was predicted grades from school. Also, one pupil refused to complete work. With low numbers, 
this makes a statistical impact.    

• 95% achieved A*-G in Maths. This matched the previous year.  

• 85% achieved A*-G in Numeracy. This was 10% lower than previous year but previous year was teacher 
assessed grades and this cohort faced significant disruption through Covid.    

• 100% of learners achieved A*-C in Finance. This matched the previous year.  

• 100% of learners entered passed Sweet. This was 1 pupil more than previous year.  

• 85% have a confirmed destination. 3 to be referred to NEETs team 
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Progress Key Stage 2- 4 
Progress from Key Stage 2-4 is a priority for improvement and the subject of the Expectations project.  
 
In summary there are gaps in gender, eFSM and ALN pupils, where pupils assessed at the same level at KS2 
don’t perform as well at KS4, however the EAL and non- white British pupils are performing much better.  
 
There is a level of consistency in progress across all three core subjects, with numeracy performing slightly lower 
than literacy and Science. Due to different assessments arrangements, it is not possible to make comparisons or 
identify trends.   
 
English/Literacy 

• Girls achieving level 4+ achieved better grades than boys overall, but a higher percentage of boys achieved 
an A* grade 

• Non eFSM pupils achieved better grade than eFSM pupils, 44% of eFSM pupils achieving level 4+ achieved 
an A*-C in English compared to 70% non eFSM, the difference was smaller for those pupils achieving level 
5+ with 88% eFSM pupils achieving compared with 91% of non eFSM pupils. 

• Non ALN pupils achieved a better grade than ALN pupils, 44% of ALN pupils achieving level 4+ achieved 
A*_C in English compared to 72% non ALN pupils 

• Pupils with EAL perform better than non EAL pupils, all EAL pupils achieved grade E or above in English. All 
EAL pupils who achieved a Level 5+ achieved grade C or above, 56% achieved A*-A 

• Pupils with an ethnicity other than white British achieved better than White British pupils. All non white 
British pupils achieved grade E or above, all who achieved a level 5+ achieved grade C or above 

 
Maths 

• Girls achieving level 4+ achieved better grades than boys, 73% A*-C compared to 61% 

• Non eFSM pupils achieved better grade than eFSM pupils, 51% of eFSM pupils achieving level 4+ achieved 
an A*-C in Maths compared to 71% non eFSM, the difference was smaller for those pupils achieving level 
5+ with 88% eFSM pupils achieving compared with 95% of non eFSM pupils. 

• Non ALN pupils achieved a better grade than ALN pupils, 40% of ALN pupils achieving level 4+ achieved A*-
C in Maths compared to 77% non ALN pupils 

• Pupils with EAL perform better than non EAL pupils, all EAL pupils achieved grade G or above in Maths. All 
EAL pupils who achieved a Level 5+ achieved grade B or above, 75% achieved A*-A 

• Pupils with an ethnicity other than white British achieved better than White British pupils. All non white 
British pupils achieved grade G or above, all who achieved a level 5+ achieved grade B or above 
 

Science 

• Girls achieving level 4+ achieved better grades than boys, 77% A*-C compared to 62% 

• Non eFSM pupils achieved better grade than eFSM pupils, 53% of eFSM pupils achieving level 4+ achieved 
an A*-C in Science compared to 74% non eFSM, there was only a small difference for pupils achieving level 
5+ with 88% eFSM pupils achieving A*-C compared with 89% of non eFSM pupils. 

• Non ALN pupils achieved a better grade than ALN pupils, 49% of ALN pupils achieving level 4+ achieved A*-
C in Science compared to 77% non ALN pupils 

• Pupils with EAL perform better than non EAL pupils, all EAL pupils achieved grade F or above in Science. All 
EAL pupils who achieved a Level 5+ achieved grade B or above, 91% achieved A*-A 

• Pupils with an ethnicity other than white British achieved better than White British pupils. All non white 
British pupils achieved grade F or above, all who achieved a level 5+ achieved grade B or above 
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GOOD PRACTICE 
EAL/GT  
EAL/GT grant funded by WG on an annual basis.  Currently around 835 ethnic minority pupils in Merthyr Tydfil. 
Numbers continue to rise from 82 EAL and 30 GT pupils in 2012 to 678 EAL and 51 GT pupils in 2020. 106 new 
arrival assessments have been carried out since September.  
 
EAL 
The EAL/GT Team provides support to all pupils at EAL levels A and B (new to English and in early stages of 
English language acquisition), currently around 280. The Team has a dedicated EAL/GT Base, allowing pupils to 
come for intensive support with English language. Currently we run classes on four mornings per week for 60 of 
the most needy pupils (15 Secondary, 45 Primary). Given the high number of new arrivals since September, 
consideration is being given to running additional classes.  
The EAL/GT Base is also used as a drop-in centre for EHE families, where they can browse and borrow teaching 
resources from our lending library and access advice. Plans are also in place to run events and training sessions 
for parents. 
 
GT 
Support is provided in school to GT pupils. Specialist provision has been put in place in Pen Y Dre High School for 
one morning per week to provide support with basic skills and wellbeing for GT pupils. In addition, weekly visits 
are made to the Glynmill site to provide a friendly face and point of contact for parents on education and 
attendance matters. Plans are in place for a member of the Team to work with GT pupils on wellbeing and 
mindfulness.  
 
Wellbeing and Engagement 
During the pandemic the Team produced learning packs for pupils who found it difficult to access online 
learning (around 170 packs per week). Resource packs and wellbeing resources were provided, which were well 
received by pupils and parents alike. Eco-friendly sanitary products were also provided. The Team also assisted 
with the delivery of free school meals across the county borough. 
In an effort to encourage improved attendance following school closures due to the pandemic, additional 
funding has been put in place to provide additional EWO support on attendance for GT pupils and those EAL 
pupils whose attendance has been poor. This arrangement is being monitored but initial indications are that it is 
having an impact. 
 

AREAS FOR DEVELOPMENT 

• Improve the standards and levels of attainment of boys in all groups 
 

PRIORITIES FOR IMPROVEMENT 

• To improve standards for all learners as set out in the RARS strategy in particular  
o A*-A at GCSE 
o efsm boys at KS3/4 
o literacy for boys across the 3 out 4 secondary schools 
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Question 1.3:  How has the service improved the wellbeing and attitudes towards learning of 
children and young people? 

 

EVALUATION: When answering the question, consider the Estyn guidance 1.3 – wellbeing and 
attitudes to learning 

 

CURRENT POSITION 
There have been no Estyn Inspections in schools for the past two years. There are no schools that have required 
any follow-up activity related to wellbeing and attitudes to learning. Wellbeing and attitudes to learning is a 
strength in nearly all schools inspected between 2017-2020. In these schools, most pupils enjoy their life at 
school and find their environments caring and nurturing. Many behaviour well and display positive attitudes to 
learning. Pupil voice is a feature of nearly all schools and most participate in a wide range of activities which 
positively impact on their understanding of leading healthy lifestyles.  
 
The Local Authority ‘Team Around the School’ is an effective model which highlights the needs of schools in 
many areas, including wellbeing and attitudes to learning. As a result, decisive action can be taken and 
differentiated to meet the needs of all schools. 
 
Surveys 
A Young persons’ consultation within the youth service identified the following 

• that  young people  agree that the current priorities remain relevant  and that 56% of young people 
surveyed believed that employability and attainment  was important.  

• An analysis of their views in relation to health and wellbeing was diverse and showed the most important 
topics to the survey respondents as personal safety, Mental health and wellbeing, bullying and healthy 
relationships.  

• 67% of respondents feel that it is important that young people have a youth setting to attend.  

• 88% of respondents would like more youth work in schools. 

• 55% of respondents feel that it is important that there is a Welsh language youth provision for young 
people to attend. 

• 87% of young people felt that it was important to be able to access accreditation opportunities such as 
DofE, YAA, etc., through the youth service. 

 
Young people’s health and healthy choices 
The local authority successfully engages children and young people in purposeful activities to support their 
physical and mental health, as well as allowing them to make healthy choices. 

• Pre-covid, the Young Leaders programme was running successfully, with 150 Year 6 Young Leaders across 
15 schools, actively running lunchtime opportunities to younger pupils on a weekly basis. With classes 
being in bubbles until recently the programme has not been able to return fully.  However it is now on a 
phased return, with the first 5 schools receiving training for their new leaders. 

• Pre-covid a successful Netball Ambassador programme was piloted in Afon Taf, with 10 leaders trained on 
Netball Leaders. These ambassadors supported Netball delivery in school, with 4 of them making the move 
to Treharris Netball club to support community delivery. This programme is in the process of being re-
established. 

• There is a good level of engagement with schools in regards to disability sport, with increased 
communication, equipment loans and attendance at events. Linked to this there is an increasing number of 
disabled children from mainstream schools attending community events. Three local primary schools were 
part of a Disability Sport Wales in Sport accreditation, which looked at inclusive PE.  This stopped due to the 
pandemic and is being introduced currently. A new back to Boccia scheme is also being delivered, with two 
schools so far loaning equipment and running targeted Boccia sessions.  
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• Pre-covid there were two successful competition programmes running for primary schools in Football and 
Rugby.  Over 200 pupils attended a monthly football league based in Penydarren Park, whilst over 100 
pupils attended monthly Netball leagues. Due to restrictions these have not been brought back yet.  During 
lockdown and restrictions virtual challenges were provided to schools such as ‘Move in May’ and a Euro 
2020 themed activity.  There was positive engagement with just over 50% of schools participating. 

• A new Geocaching programme was launched at the end of 2019 with schools able to access training and 
then loan Geocaching sets to utilise in school for outdoor learning. 5 schools had received training and 
were utilising the sets prior to lockdown. 

• 10 schools have been supported to access Real PE, which provides schools with training, mentoring and 
resources to effectively deliver PE. Initially piloted in Bedlinog, the programme was rolled out wider and all 
training was completed, with the schools investing financially into the programme as well as through staff 
time.  However further progress was hampered by the start of the pandemic.  This will be picked back up 
this term. 

• There was positive engagement by schools in virtual activities during the main lockdown, with the majority 
of schools sharing Active Merthyr’s ‘Healthy at Home’ campaign during 2020 via their social media 
channels.  Secondary schools also contributed challenges and activities to the programme. 

• In 2020/21 there has been positive engagement to the new community focused schools approach of Active 
Merthyr, most notably with Afon Taf, which resulted in the successful application for grant funding to 
redevelop the running track on site.  

 
Healthy and safe attitudes 
Worthwhile partnerships with a range of services are evident, which are beneficial in enabling children to 
develop healthy and safe attitudes and ensure their general wellbeing. 

• To date, 6 primary schools, 2 secondary schools and the EOTAS programme have engaged with the 
Spectrum project that aims to enable the development of healthy relationships.  

• There has been 30% reduction in teenage pregnancies over the past five years (between 2010 and 2015). 
This has been a result of the focused, coordinated and targeted approach by many agencies across Merthyr 
Tydfil. This demonstrates a clear approach to collaborative working with our key stakeholders, which has 
led to a positive outcome. Outreach services have effectively engaged with young people through 
education, support and services offered. Across Cwm Taf, the school nursing service and healthy schools 
team continue to support the school Personal Social Education (PSE) programme and assist schools in the 
delivery of sex and relationships education. There were two teenage pregnancies during the last academic 
year both of whom were in receipt of special tuition and were supported by an allocated Lead Worker as 
part of the prevention of NEETs programme.  

• There was an increase in the rates of terminations of pregnancy for females aged 15-17 years, which 
exceeded the national average. Termination rates per 1,000 were 16.1 for Merthyr Tydfil, which was above 
the Wales Average of 8.0. 

• The CLA Health service ensures that the statutory health assessments of all children who become looked 
after are undertaken in a timely manner. The health needs/appointments etc. for those children who move 
frequently are coordinated to ensure that there is no gap in the provision of any required or identified 
health service. Support is available to Social Workers, Foster Carers and voluntary agencies and all 
professionals who seek advice. The service has been understaffed over the past few years however; the 
need to prioritise this vulnerable group has resulted in an improved staffed service. 

• A minority of primary schools have engaged with the “Speak out stay safe” programme delivered by the 
NSPCC. The aim of this programme is to make children aware of the importance of sharing their concerns 
especially around the area of abuse and what constitutes abuse.  

• There are currently 48 ELSAs registered and attending supervision regularly from Merthyr schools. In 
addition, there are a further 25 Early Years ELSAs registered and attending supervision. 

 
Bullying Incidents 

• The number of reported bullying incidents continues to decrease and shows a positive trend over the last 
three years.  
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• Bullying incidents continue to be reported termly, with 52 incidents reports in the summer term of 2021 
and 99 for the whole of 2020/21 

• Positive attitudes towards race equality and combating racism remain successful, this is because of the 
inclusive attitude where diversity is celebrated, and healthy debate is encouraged. 

• Reported incidents of bullying for racism remain low. This is a result of the range of highly effective key 
activities. In 2017/18, there were 16 incidents of racist bullying recorded. For the academic year, 2018/19 
there have been 7 racist incidents of bullying reported. The number of racist incidents has decreased to 2 in 
the summer term of 2021.    

 
Attendance  

• The COVID pandemic and the Stay-at-Home rules issued to schools have had a profound impact on 
attendance and relevant services. EWS has evolved into a service that is more focused on wellbeing and 
welfare-checks rather than focusing solely on helping schools to improve attendance and punctuality, 
reduce exclusions and supporting pupil wellbeing.  

• The external attendance review commission to consider the impact of the LA approaches and to compare 
models with best practice locally and nationally has provided useful recommendations which will support 
the further improvements needed. This review also indicates the Local authority has a clear commitment 
and recognition of the importance of school attendance. It is a fundamental part of the ‘Raising Aspirations 
and Raising Standards strategy and is central to achieving its ambition.  

• With schools fully reopening from 12th April 2021, the EWS has been able to continue to support schools 
with regard to wellbeing and attendance with some schools enabling the EIO to physically visit the school in 
order for attendance meetings to take place. Those schools that have not met their EIO physically, virtual 
meetings have taken place and the EIO has been able to make home visits and liaise with families/schools 
to discuss and offer the most appropriate support. It has been recognised that some families have anxiety 
around their child returning to school due to COVID and the EWS has been able to offer a multi-agency 
approach to support the child in returning, this includes a referral to the EHH, advice and liaising with 
schools to offer a reduced timetable/re-integration plan. 

• From September 2021, 18 schools are part of the local authority EWS SLA, which includes Bishop Hedley 
High School and the Ty Dysgu Homfray and Ty Dysgu Dowlais.  

• Meetings with challenge advisers in conjunction with schools have been held to support with the 
completion of the school attendance self-evaluation audit tool during 2019 but was not completed due to 
the pandemic. The process of completing a Self-evaluation toolkit has been re-established and self- 
evaluation audit reports have been sent to schools in September 2021 for completion. This checklist is an 
important tool to help identify issues within school and to target and prioritise action to improve 
attendance. It will be important to try a range of possible strategies to guarantee that improvement is 
secured. 

 
Attendance outcomes over the last two years should be considered in the light of the global pandemic. There 
is currently no comparative data available across Wales. 
 
Primary attendance 

• Primary attendance in 2018/19 was 93.92%, which shows a decrease of 0.11 percentage points in 
comparison to 2017/18. Primary attendance in 2020/21 was 91.23%  

• In the 3 years prior to the pandemic, the gap from the Welsh average had narrowed 

• The highest attendance was seen in April 2021 with 93.63 in line with 2018/19 levels, however attendance 
fluctuated following this peak 

• Attendance across schools is inconsistent with a 10.12 percentage points difference between the top and 
bottom performing school 

• There are 14 schools performing above the LA average 
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Secondary attendance 
 

 MTCBC Attendance Wales Attendance Difference LA Rank 

2020/21 91.23    

2019/20 Only recorded to Feb 
2020 

   

2018/19 93.92 94.6 -0.68 Joint 20 

2017/18 94.03 94.90 -0.87 21 

2016/17 94.29 94.90 -0.61 22 

 

• Secondary attendance in 2018/19 was 91.82% which shows an increase of 0.06 percentage points in 
comparison to 2017/18, the national figure decreased by 0.40 percentage points. Secondary attendance in 
2020/21 was 87.01.  

• There is 1 secondary school that is performing above the LA average 

• In the 3 years prior to the pandemic the gap from the Welsh average has decreased over the last 3 years 

• The highest attendance was seen in April 2021, however attendance fluctuated following this peak 

• Attendance is consistent with a 2.01 percentage points difference between the top and bottom performing 
schools 

 

 
Persistent Absentees 

• The persistent absentees is a significant area of concern and has been heavily impacted by the global 
pandemic. The EWS has been able to re-introduce the use of punitive measures in the summer term for 
those absences that are not COVID related and that have historic low attendance. During the summer term 
there has been 186 fixed penalty notice warning letters sent for unauthorised absences on request of the 
school and 32 court warning letters sent on request of the school. 

• Overall percentage for persistent absentees for Primary schools is 11.17%. There are 5 primary schools that 
have absences above the LA average.  

• Overall percentage for persistent absentees for secondary schools is 20.37%. There are 2 secondary school 
that have absences above the LA average. 

• The EWS has established ‘action plans’ for those schools that have high rates of ‘persistent absentees’. The 
EWS has added key actions that will be undertaken to help address this situation. For those schools that 
have bought into the EWS/SLA this will form part of the EIO’s weekly meeting with the FLO/person with 
responsibility for attendance from September 2021. Those schools who do not buy in to the EWS/SLA will 
have an action produced for them in the hope that this will assist their staff with responsibility for 
attendance. 

 

Year Primary persistent absentees Secondary persistent absentees 

2020/21 11.17 20.37* 

2019/20   

2018/19 2.56% 6.94% 

2017/18 1.78% 6.26% 

2016/17 1.08% 6.01% 

 

• 5 Primary schools have high levels of persistent absences. Around half of these were coded under COVID. In 
the 2 secondary schools who are above the LA average, they both coded high COVID absences.  

  

 MTCBC Attendance Wales Attendance Difference LA Rank 

2020/21 87.01    

2018/19 91.82 93.80 -1.98 22 

2017/18 91.76 94.20 -2.44 22 

2016/17 92.34 94.20 -1.86 22 
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Attendance of specific groups: 
Gender 

• Attendance rates for boys and girls within the primary sector decreased in 2018/19. For the same period in 
the secondary sector, the attendance rate for boys increased and the rate for girls decreased. 

 

 Primary Attendance Secondary Attendance 

 Girls Attendance Boys Attendance Girls Attendance Boys Attendance 

2020/21 91.32 91.15 87.15 86.87 
 

2019/20 Sept 
- Feb 

94.39 94.28 93.43 93.21 

2018/19 94.14% 93.71% 92.04% 91.63% 

2017/18 94.14% 93.93% 92.44% 91.12% 

2016/17 94.38% 94.20% 92.21% 92.18% 

 

• Up until the end of the academic year 2018/19 attendance rates for girls within the primary sector is 
94.14% and for boys is 93.71%. This currently shows a decrease in attendance from the end of year figures 
2017/18. 

• Up until the end of the academic year 2018/19 attendance rates for girls within the secondary sector is 
92.04% and for boys is 91.63%. This currently shows an increase in attendance for boys and a decrease in 
attendance for girls from the end of year figures 2017/18. 

 
Learners with English as an additional language 

• In 2018/19, this was 94.83% for the primary sector and 94.02% for the secondary sector, of which the 
primary figure was higher than the attendance of non-EAL pupils. Figures for 2017/18 were 94.49% for the 
primary sector and 94.00% for the secondary sector. 

• Targeted support for vulnerable learners, particularly those identified as having English as an additional 
language, has resulted in improved levels of engagement, behaviour and achievement. In 2020/21, 
attendance rates for EAL pupils are better than non-EAL. 

 

EAL Stage Percentage Attendance 

A 89.57 

B 90.13 

C 91.16 

D 90.64 

E 92.96 

Non EAL 89.21 

 
Eligible for Free School Meals 

• Attendance rates for primary pupil’s eligible free school meals has declined over the last three years; 
however, rates are higher than those nationally and have been for the last three years. 

• Attendance rates for secondary pupil’s eligible free school meals improved in 2018/19 by 0.5 percentage 
points; however, rates are slightly lower than the national average. 

• In 2020/21, attendance rates for primary pupil’s eligible for free school meals was 85.39, whereas those not 
eligible was 93.30. Attendance rates for secondary pupil’s eligible for free school meals was 79.51, whereas 
not those not eligible was 89.41 

 
Children Looked After 

• Attendance rates for Children Looked After (CLA) for the academic year 2018/19 for the primary sector was 
95.5% which shows a decrease of 0.10% from 2017/18. For the secondary sector, the figure is 88.80%, 
which shows an increase of 0.90% from 2017/18. In 2020/21 there was CLA was 88.91 and non CLA 89.34 
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Gypsy Traveller 

• For the academic year 2018/19, attendance rates for Gypsy Traveller pupils were 90.10% for the primary 
sector and 88.00% for the secondary sector. This shows a decrease of 0.40% for the primary and an 
increase of 6.5% for the secondary in 2018/19.  

• Attendance rates for gypsy traveller pupils for 2020-21 was lowered by the attendance of those in 
secondary school, where they tend to follow their cultural traditions 

• 77 pupils (63 primary and 14 secondary) were identified as needing additional support to raise attendance. 
Of these, 33 were GT. 41 primary pupils (65%) and 8 secondary pupils (57%) have seen an improvement in 
their attendance. An incentive of vouchers is being used for those pupils with the most improved 
attendance. 

 
Exclusions/ Managed Moves 
Permanent Exclusions 

• Permanent exclusion rates over the past two academic years have been low, with no permanent exclusions 
during the 2017/18 academic year and 3 during the 2018/19 academic year. In challenging times, 
permanent exclusions have remained low, with 3 during the 2019/20 and 3 2020/21. 

Fixed term exclusions 
The LA has worked effectively with schools to reduce the number of exclusion, particularly in secondary schools. 
New leadership, systems and processes continue to embed in the EOTAS programme and are starting to be 
effective in reducing the number of exclusions. The global pandemic and resulting lockdown as had significant 
impact on the behaviour of the majority of pupils and the need to re-establish the previous new policy has been 
necessary. 
 
Primary 

• In the primary sector, the rate of permanent exclusions has been consistently low with no permanent 
exclusions in 2014/15 and 2015/16. There was one in 2016/17 and none in subsequent years. 

• In 2017/18 there were 119 fixed term exclusions of 5 days or less. This then increased to 127 in 2018/19. At 
the end of March 2020, before going into lockdown, there were 67 fixed term exclusions of 5 days or fewer, 
this was less than the comparative period of 2019 when there were 77. At the end of 2020/21 there had 
been 31 exclusions for 5 days of fewer and none for 6 days or more.  

• Fixed term exclusions for 6 days of more continue to be low. There were 5 in 2017/18 and this decreased to 
2 in 2018/19. At the end of March 2020, before going into lockdown, there were 2 fixed term exclusions of 
6 days or more, there was 1 for the comparative period. At the end of 2020/21 there had been no 
exclusions for 6 days or more.  

• The number of days lost has decreased in line with this; 261 in 2017/18,220.5 in 2018/19,111.5 until March 
2019/20 and 57 at the end of 2020/21.  

 
Secondary 

• In the secondary sector, permanent exclusions are low. They decreased in 2016/17 to 0 from 4 the previous 
year. They remained at 0 in 2017/18 and then increased to 3 in 2018/19. At the end of March 2020 there 
had been 3 permanent exclusions. At the end of 2020/21 there were 2. 

• In 2017/18 there were 347 fixed term exclusions of 5 days or less. This then decreased to 176 in 2018/19. 
At the end of March 2020, before going into lockdown, there were 166 fixed term exclusions of 5 days or 
fewer.  At the end of 2020/21 there had been 175 exclusions for 5 days or fewer and 2 for 6 days or more.  

• Fixed term exclusions for 6 days of more continue to be low. There was 1 in 2017/18 but this increased 
slightly to 3 in 2018/19. At the end of March 2020, before going into lockdown, there were 2 fixed term 
exclusions of 6 days or more.  At the end of 2020/21 there were 2 exclusions for 6 days or more.  

• The number of days lost have decreased in line with this; 521 in 2017/18, 311 in 2018/19, 294.5 until March 
2019/20 and 251 at the end of 2020/21. 
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Managed Moves 
Managed moves have been adopted by the authority. Over 70% of the moves that have taken place between 
2018-2021 have been successful.   
 
Early Years Education and Youth Services 
There is strong participation of young people in the wide range of youth services and support services offered 
within the Local authority. 

• Participation rates within preschool childcare have increased slightly since 2014 by 5% to 36% according to 
the 2017 Childcare Sufficiency Assessment.  Changes are currently being undertaken in this area, which will 
be available from 2022.  

• Engagements by the youth service for 11-25 years have consistently been above the Welsh average and in 
20/21, 21% of young people engaged this service. In 2019/20 the number of engagements by young people 
was 31,735 which was a decrease on the previous year (33,677). This engagement was impacted upon 
during the heights of the pandemic in 2020/21 when centres were closed and access to young people in 
schools was restricted to essential learning only. This resulted in most engagements being done online 
through group or one to one sessions with those most at risk of disengagement and amounted to 6,710 in 
2020/21. 

• The percentage of 11 to 25-year-old young people engaged with the service who achieve a recognised 
accreditation is good and is consistently above the Wales average.  In 2018-2019 this was 14%, with the 
Welsh average at 10% and rose to 23% in 2019-2020 and 14% in 2020- 2021.   However, no Wales average 
is currently available to benchmark this performance as the data for the last two years is unpublished. 

• Accreditation outcomes for learners attending targeted Youth Service provision are good with most 
(around 97%) young people gaining an accredited outcome in 2019-2020 and 2020-21.  Retention rates are 
good with 97 % of starters completing their course each year. 

 
Partnership working for general wellbeing 
There are a wide range of very strong partnerships to ensure the general wellbeing of children and young 
people. These include identification of strategic interventions to bring about change within both mainstream 
and SEBD settings (e.g. ELSA, PERMA, Emotion Coaching, Relationship Based Play, Trauma Informed 
Approaches) via ‘Phase A’ consultations; as well as Bespoke packages of staff training (this has included Emotion 
Coaching, Staff Wellbeing, Relax Kids, PERMA, Bereavement, and ELSA in the last two years); 

• The EPS has trained 17 ELSAs from other services including the Youth Service, tutors, LACES, ALN and BST 
teams. These professionals are supervised separately from school staff three times a year by the Deputy 
Principal EP.  

• Currently 22 out of the 29 schools in Merthyr Tydfil have trained and registered ELSAs regularly attending 
supervision. A further 15 staff members are enrolled on training programmes to be delivered in 2021-22.  It 
is a priority of the EPS going forward to encourage and support the remaining 6 schools to put staff forward 
for ELSA training. Further resources will also be made available for schools to promote the ELSA role and 
ensure the fidelity of the ELSA model.   

 
Results of LA-wide PERMA responses were examined in Spring 2021.  At this stage, although several schools had 
only recently administered initial questionnaires, results indicated 1377 pupils had completed the PERMA 
questionnaire. Overall results suggested: 

• ‘Relationships’ were the strongest area of wellbeing for pupils, with ‘Engagement’ being the area of most 
need.   

• Boys reported lower levels than girls across all areas of wellbeing.  However, boys reported lower levels of 
negative emotions.  

• Data analysis by CLA Status identified that CLA pupils have similar scores to non-CLA pupils for 
‘Relationships’ and ‘Engagement’, but lower scores for all other areas of wellbeing.  Levels of ‘Negative 
Emotions’ were higher in our CLA pupils. 

• Data for Attendance showed that pupils with attendance below 85% reported lower wellbeing scores in all 
areas of PERMA, when compared to pupils with higher attendance.  The difference was most marked in 
terms of ‘Accomplishment’. Levels of ‘Negative Emotions’ were also higher in pupils with lower attendance. 
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• Data for free school meals showed very similar responses in terms of wellbeing, between FSM pupils and 
non-FSM. 

• Analysis of differences between year groups was also carried out, with higher levels of wellbeing found in 
Year 2, and lowest scores found at Year 10. 

 
The Families First programme supports families across the school age and is working in partnership to support a 
number of successful projects. Examples of these include Integrated counselling, ‘The Exchange’ successfully 
works with a large number of individuals and families, providing on average 1500 each year over the last 3 
years. Most participants indicate improvements in key areas such as emotional and mental wellbeing, resilience 
and their ability to support their child’s learning and development needs. Barnados have engaged considerably 
with families, particularly in 2020-21, with many children and young people improving their attendance during 
this time.  
 
Contribution to the community and involvement in decision making 
Children and young people have outstanding opportunities to contribute extensively to the community and 
decision-making. They have a very strong influence within the Local authority, leading on the development of a 
young person’s version the LA RARS strategy. As a result of this piece of work, there is now young person 
representation on the EPP in order to keep young people informed of developments. 
 
Through the use of social media platforms, the current membership of Merthyr Tydfil Borough Wide Youth 
Forum (MTBWYTH) is approximately 170 young people, with representation from 23 local organisations. On 
average 20-25 young people attend each meeting. This is something that requires further support and 
development to increase further participation. Additionally, the number of young people voting in the annual 
youth mayor elections has increased significantly from 37 in 2016 to over 3000 in 2019.  In the recent hustings, 
over 1000 young people voted and this was despite a switch to online voting to accommodate Covid 
considerations.  
 
Young people continue to have a direct input into having a voice in Merthyr Tydfil by their involvement as 
members of Scrutiny panels. The members of MTBWYF have continued to review the roles and responsibilities 
of their members. This includes age appropriateness for the role of a scrutiny member; and they continue to 
raise questions about being treated fairly and equally in relation to age and access to confidential papers. This is 
an ongoing discussion, facilitated by the Children’s Champion, and has recently been escalated to the Chief 
Executive. 
 
Literacy was an area that young people identified in their work plan for last year and members of the Youth 
Forum, led by the Youth Mayor, were actively involved in the design of the Reading Festival, which took place in 
August 2020 and was undertaken in partnership with the Stephens and George Charitable Trust. 
 
There was active promotion of the make ‘Your Mark Campaign’ which resulted in Merthyr Tydfil recording the 
highest number of votes across local authority areas in Wales and also ‘Votes at 16’ in preparation for the 
Senedd elections in May 2021 
 
Over 150 pupils from schools across the authority attended the two Student Conferences in 2018/19. Of those 
in attendance, all felt more informed about making choices that impact on their health and wellbeing. The 
November Conference focused on internet safety, while that in March focused on isolation and loneliness. In 
November 2020 the Student Conference was delivered online via Team to which around 80 primary aged 
children attended. The November Conference focused on wellbeing, with workshops being delivered on anti-
bullying, healthy eating, the green agenda, leaners’ rights and hate crime. These were offered to all pupils with 
the aim to increase their resilience and help them to better manage their own wellbeing. 
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GOOD PRACTICE 
NEETS/EOTAS 
As part of the NEET co-ordination process, a monthly multi-agency panel meeting takes place that monitors 
young people on EOTAS (Educated Other Than at School) programmes and at high risk of becoming NEET, with a 
particular focus on transition to post 16. 
 
Throughout Year 10 and Year 11 the progress of these young people is tracked and monitored with additional 
support available through the Inspire 2 Achieve project. Towards the end of year 11, the NEET Co-ordinator, 
along with Careers Wales, will consider which of these young people remain at ‘high-risk’ of becoming NEET and 
allocate further additional support through discussions held in the Post 16 NEET Practitioner group. As 
engagement with a support programme is voluntary, the process does not guarantee that all young people will 
engage in further education, employment or training.  However, it does ensure that support is offered to 
vulnerable young people. 
 
In order to address the increase in young people on EOTAS programmes becoming NEET and accommodate this 
additional demand, the Youth Service and other partners implemented the following: 

• The Youth Service reshaped provision over the academic year 2019-20.  For example, the Inspire 2 Achieve 
(I2A) team worked closely with the co-ordinator for special tuition and strengthened its accredited 
wellbeing programme and implemented one to one support for visits to post 16 providers. 

• The Youth Support Team delivered the ‘Resilience’ programme to young people in key stages 3 and 4 at the 
PRU and the I2A team worked jointly with Careers Wales to support Year 11 young people at the PRU with 
visits to work based learning providers and college open evenings. 

• The College Merthyr Tydfil also enhanced the advice and guidance to young people at the PRU and on 
special tuition, with dedicated visits from college staff to support course choice and applications. 

 
As a result, the percentage of young people on EOTAS programmes becoming NEET decreased from the spike of 
26% in 2019 to 18% in 2020 and the provisional figure for 2021 is 19%.  Therefore, around 80% of young people 
from this most vulnerable group of learners make a successful transition into a post 16 destination. In the wider 
context the number of young people categorised as ‘high risk NEET’ has also increased significantly from 2017 as 
shown in Table B, reflecting the greater level of complexities young people are presenting to services. However, 
progression into a post 16 destination for this group of young people is good with most entering education, 
employment or training. 
 

AREAS FOR DEVELOPMENT 

• To reduce the number of exclusions and days lost in primary and secondary schools 

• To widen the surveys carried out for pupil voice 
 

PRIORITIES FOR IMPROVEMENT 

• To improve rates of attendance particular that for persistent absenteeism 
 
 
 
 
 
 
 
 
 
 
 


